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lay persons, education socialists from of n^ 3 f achers < administrators, 
1101 from the Alabama State Department of ra 8 ® 5 r universities and person- 
Board of Education (ASBE) adootld n ! Edu = atlon (ASDE) , the Alabama State 
designed to improve thc overan effert ° f r f olutions January 25, 1972, 
component of the resolutions Stipulated that k^ 1110 " in Alabama - One 
local school systems teacher the in coo P erat ion with 

SSS.’wSjta,' ‘,S“ s . 7 ™ rASLTnm Sr 1 ' 

establish tL t first"'yeIr n of 'teach C ° nCePt ° f teacher Preparation, 
to serve as part of the -nf f hl " g as “ extended internship 
teaching profession wrth rtTr ^ 0 " ° f the individua l to th e P 
local school districts md thf^t t ” lning insti ^tions, the 
assuming appropriate rwponsibilitteS f^^r^te^ship 3110 " 

State Superinte^den^of^due 1 ! 16 SplTlt 0f the resolutions. Dr. LeRoy Brown 

-ttee which was charged wrtT^^re^L 1 "^',^ 6 FirSt Year Task F -ce ^ 

guidelines. The focus of the m a fP onsiblllt y developing specific 

Vear Teacher Pilot Project (Wipin' 'arone"' 33 °" i "Pi en,entation °f the First 
resolutions passed by the AS BE r t w . , means of following through on the 

need for this study first Verted T ^ ^ discussi ° na that the 
be used as a poin/of d^paSlor SS ZeT “ data ba ~ *• 

STATEMENT OF PROBLEM 

AWT SlorL^^^LmlnLuoTol Z data ‘he 

the study was designed to identify I durln « 1973 ' 74 - Specifically, 

teachers in Alabamfand to ex^inn Z pr ° fessi ° nal concerns of first year 
selected independent variable^ Ihe stud T° n3h d P betWeen the concerns and 
demographic data and perceptions of afyt^ f°^ USed upon Phonal and system 
program and experiences during their^ 7 J elatlve t0 their preparation 
emphasis was placed upon the teaching **** of . teachin S- Particular 
operated with special attention given ’^ g environment in which the AFYT 
available to assist in the transitions' to supervisory and supportive services 
room teaching. nsitions from pre-service training to class- 

ins trumentation and Data Source 

The variables of intpTP^t j- , 

were identified by means of a four nacre" 8 ^ professional concerns of AFYT 

to as the First Year Teacher E^ucat i on!/ ° pinionnaire > hereinafter referred 

cner Educational Assessment (FYTEA) which went 
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through several developmental revisions. Personal and demographic data were 
supplied by ASDE from information obtained on the Institute Record. The 
Institute Record is the official list of teachers, principals, supervisors, 
and superintendents which is submitted annually to the ASDE by each local 
school board. 

Sample and Data Gathering 

The ASDE secured a list of AFYT during March, 1973, from each school 
system in Alabama. The opinionnaire was mailed to 1,921 identified AFYT in 
May, 1973, from the ASDE in Montgomery, Alabama. The State Superintendent 
of Education sent an explanatory letter with the opinionnaire requesting 
the assistance of each AFYT in completing and returning the opinionnaire. 
Each teacher was assured that anonymity of responses would be maintained. 
Thirteen hundred and fifty-three AFYT responded to the FYTEA. Seventy per- 
cent of the opinionnaires were returned to the ASDE. A total of 993 
opinionnaires were matched with data from the ASDE Institute Record. These 
matched data, plus data placed on the FYTEA, provided information to de- 
termine analysis procedures on the FYTEA. However, only 890 respondents 
met the full criteria for regression analysis due to inconsistencies re- 
garding prior teaching experience, length of service in the system or ex- 
cessive blanks in FYTEA. 


DATA ANALYSIS 

The FYTEA data were submitted to SPSS Subprogram FACTOR for principal 
component analysis with iterations and rotations according to VARIMAX cri- 
terion. The thirteen factors identified through the principal component 
analysis are presented in Table 1. All items loading on each factor were 
studied carefully before assigning a name to a specific factor. The 
highest loading item in each factor was considered a key or tracer item for 
that factor. 


TABLE 1 

VARIABLES IDENTIFIED THROUGH VARIMAX PRINCIPAL COMPONENT ANALYSIS 

1. Teacher and Pupil Interaction (TEAPUP) . 

2. Inservice Program (INSERV) . 

3. Professional Orientation (PROFESS). 

4. Teacher and Principal Communication (TEAPRIN). 

5. Educational Process (EDPROC) . 

6. Materials and Supplies (MATSUP) . 

7. Collegial Interaction (COLINT). 

8. Communication with Central Office Staff (COMCOS). 

9. Teacher Evaluation (TEAEVAL) . 

10. Adequacy of Teacher Preparation Program (TEAPREP). 

11. Time Utilization (TIME). 

12. Voice in Curriculum Development (VOICE). 

13. Salary Procedure (SALARY). 
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THE ALABAMA FIRST YEAR TEACHER 

The differences in concern among AFYT were catPonri 
following independent variables or dimensions^ C3teg ° rlZed accordln 8 to the 

Size of college or university where AFYT , 

bite of school system where AFYT taught (Syscodef e8ree CColle 8 e )- 
Type of assignment (Assign). 

£» R°a f ce SU ?s e e r x1lce r r eSPOnSibility ^Kespon) . 

Age of first year teacher (age) 

Re r a C s a on h f re ^ r6Sided durin « ma ^ or Portion of life (res! 

fre-intention^toward^aking^eachin^^career^ (Pre ' IntentT) 

a — cp. it-iS) . 

Number of persons AFYT supports financially (Support! 

Marital status of AFYT (Marital) 7 ^ PP tj * 

Un i v ers ity 'of^lah ama^n^B i rmin 1™°*™ ^ ° r “ ^ - the 
teaching elsewhere in the state 1 8 ^ p) COnSOrtlura area - °r an AFYT 

termine t0 da ' 

relationship existing in the^Sd^va^b ^ ^ 

ficance was selected as the „ t / U,0S level of signi- 

foun^in ^ 

pHe.. the dimensiQn t0 _ .5 »^c t e rex! P - 

ablcs (dimensions o^subgroups) withiiTe^h^f ( ? <0 ’° 5) inde Pendent vari- 
Tablc 2. The total number 6ach ° f the 13 factors follows in 

in the model of each dependent vSiable n rfactorr dent Variab * es (dimensions) 
total" column. This tntxi k a * ( factor ) is presented in the "row 

Usted on the horizontally all probabilities 

has eight). The number nf g be ^ actor abbreviation (i.e., TEAPUP 

independent variable may be determin^ ° ccurrences Wlthin factors for each 
m the vertical otaf e Z ^ C ° Untl ? g 311 P r ° b ^ilities shown 
“ Pr ° b — « 


Demographic and Personal Characteristics 


married female between the a^s of 22 a^d 34 with n Alabama was a white 

for support. She graduated from a collet. 34 tb ? ne de P endent upon her 
in excess of 5,000 students. She taucht^n unaverslt y with an enrollment 
worked independently with little e tit 8 t ■ ? medlu m size school system and 
had resided in AlabamafnrtJe 3Ct Wlth ° ther staff Personnel. She 

cation as a career because of her^r^ 0 " ° f ^ Ufe “ d *««ted edu- 
the first year, she stated that she • r f S , ln tlle area ' After having taught 
indicated a desire to retur^ to the “2"? eduC , ation a career and 

tribution of the sample bv AFYT t ^ 1™° SCh ° 01 Where she had tau gbt. Dis- 
wivcrsity attended In d size^f ^ ? Ch ^ ng assi g™ients , size of college or 
Tabic 3. d S1Ze 0f sch001 s X stem taught in are included in 
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TABU 2 

BWHA1T or SICWIFICAW FROBABILlflM or IW)gfP»OOfT variables vitxin factor oi twujoob factob 1) 


FACTOR 

DIB. 1 
CollM* 

D1b. 2 
Syacoda 

Dim. 1 

Aaalgn 

D1b. * 
SuprrAaapor 

D1b. ) 
i SaiAace 

D1b. 6 

*!• 

Dla. 7 

R«a 

Dla. 8 
Balact 

Dla. 9 

Fra- 

IntantT 

■2JJE 

Dla. 11 
Plana 

m 

Dla. 13 
Marital 

Dla. I* 
Pna 

S-- WJ1 .£■ 

BON 

TOTAL 

TEAPl'P-1 

INSERV-2 

0.0001 
0. 04 10 

0.017J 

0.0001 

0.018* 

0.0001 

0.0*46 

0.0325 


0.0001 

0.0001 

B 

s 

m 


8 

pnonss-i 

0.0090 


0.0002 


0.0017 

0.009* 


0.0079 

0.0001 

0.0001 


s 


8 

) 

TEAPRIN-* 

0.0010 

0.0001 


0.0060 

0.0006 

0.0037 




0.0001 

0.0003 

s 



CDPFOC-5 | 

0.0019 

0.0001 



0.0001 





0.028* 



— 

apl 


MATSl‘P-6 

0.0)11 

0.0029 

0.0002 

0.002* 







0.0012 

■ 

— ■ 1 

mm 


COLINT- 7 





I VALUE ON REGIES SION AKALT 

SIS UAS NOT SICNIFI 

CANT 



■ 

— 


COMCOS-8 


0.0006 

0.008* 

0.0011 





— 





— 


TCAiVAl.-S 




o.one 

0.0438 


0.0109 



0.0028 



— 

• — 


TPRP.F-10 


0.010 

0.029* 



0.0028 



0.0001 

0.0057 



0 07*4 

— 


TOIE-U 



0.0001 

0.0253 





0.000* 

0.0001 

0.0075 


- . 

— 


VOICE-17 


0.0004 


0.013* 





0.0157 

0.013* 




— 

4 

• 

SALARY- 13 

0.001* 

0.0012 

0.0001 

0.0029 

0.0336 

0.0003 


0.0040 


0.0001 




- 

TOTAI. 
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7 
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- * 

1 

0 

1 

■ 
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Summary of Attitudes 

The responses of AFYT , as a group, indicate the teachers felt mnr*» 

& 2 " 

Tbe ampact of the AFYT responses, as revealed in the various factors 

Punil fnl'e Va f lable c s V n the AN0VA Wis. imitate that teacher Ld 
? i ? C n ’ 3 Procedures - Professional Orientation Teacher and 
rincipai Communication, and Adequacy of Teacher Preparation Programs arc 


r iiiz i t s,iirr~?k a t “ iu " ” -«?v,;s;“^s T ,h, 

g obtained, and the type of assignment were influential in do 

structure. **** t occurrences wUMn the factor 
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THE ALABAMA FIRST YEAR TEACHER 


TABLE 3 

DISTRIBUTION OF ALABAMA FIRST YEAR 
TEACHERS (AFYT) on SELECTED 
DEMOGRAPHIC VARIABLES 


SIZE OF SCHOOL SYSTEM WHERE EMPLOYED 


Large County System 

166 

Large City System 

145 

Medium County System 

427 

Medium City System 

211 

Small City System 

34 

School Systems Not Reporting 

11 


TEACHING ASSIGNMENT 


Elementary Teaching-self contained 
Secondary Teaching 


Reading 

English and Language Arts 
Fine Arts and Music 
Foreign Languages 
Math 

Physical Training 
Science 

Social Studies 
Vocational Education 

Exceptional Teaching 


26 

74 

43 

S 

64 

51 
45 
49 

52 


Educably Mentally Retarded - Elementary 73 


Educably Mentally Retarded - Jr. High 31 
Educably Mentally Retarded - Sr. High 6 
Other Exceptional Learning Areas 24 

Librarian ^ 
Others (unidentified) 17 


SIZE OF GRADUATING COLLEGE OR UNIVERSITY 


Very Large 

256 

Large 

206 

Medium 

256 

Small 

94 

Others and Out-Of-State 

149 
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Selected items were taken from each of the 13 factors to present the 
foil owing composite view of AFYT perceptions as recorded toward the end of 
their first year in an Alabama public school classroom. 

Almost one-half of the AFYT respondents indicated they had difficulty 
with underachieving students in their classes. Approximately the same 
number of respondents indicated there were too many students in their 
classes. Two out of five AFYT found they were unable to handle the personal 
educational problems of their students in a satisfactory manner. A sub- 
stantial majority of AFYT respondents indicated they had been able to reach 
most of their students and had provided meaningful, relevant learning experi- 
ences for the students. * 

The AFYT respondents indicated considerable confusion regarding the 
school s inservice program which in their opinion, did not improve their 
P ™ P ® ssionai skrlis. One-third of the respondents indicated they had diffi- 
culty obtaining information about the inservice program and they had to de- 
pend upon the grapevine" for information. Slightly more than one-half 
however, felt the inservice program was based on sound theory and practice. 

A substantial majority of respondents indicated they felt a planned 
program of mseryice and a year of internship were steps toward greater pro- 
fessionalrsm. Nine out of ten indicated they felt teacher education and P 
certification should be joint responsibilities of institutions of higher 
education, the ASDE, local education associations and professional organi- 
zations. Four out of five indicated they would have entered teaching for a 

certification'to'teach?' ° f internShip had been a requirement for obtaining 

Two-thirds of AFYT indicated they did not receive the most desirable 
teaching assignments. The responses showed that the AFYT received neither 

AFYT m indicnted h tw leaSt deS y able teachin « assignment. Over one-half of the 
suhl f, school system failed to provide initial orientation and 

subsequent follow-up provisions to bridge the transition from college class- 

ind?ra?eA U ^ 1C Sch ° o1 ^aching. However, a substantial proportion of AFYT 

year of'te!ching eCeiV Str ° ng SUPP ° rt fr ° m fell0W teachers durin * the first 

Mere than one-half of the AFYT indicated they had not received a suffi- 
cient variety of textbooks, materials and supplies appropriate to the needs 
of their pupils. Two out of five indicated the procedures for obtaining 
classroom supplies and equipment were not relatively simple. 

d Alm ° S a ° ne : hal f ° f the AFYT indicated a lack of understanding regarding 

f ° f SCh ° 01 SyStem 35 Stated by the administration or 

school bonds. More than one-third of the AFYT felt they had little or no 
voice in curriculum development. or no 

Three out of four respondents indicated that they felt free -to discuss 

pr ° blcms wath their Principal. One out of three, however, indicated 
t/iey did not communicate with their principal regarding their problems. More 
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than one-half of the AFYT did not understand how they were evaluated by 
their principal. Two-thirds of the teachers disagreed (1/3) or did not 
Know / j) whether or not the Superintendent of Schools in their system had 
an adequate iniormation base to make decisions regarding their future em- 
ployment. Iwo out of five indicated they had not been adequately involved 
•n the evaluation of their teaching effectiveness. They further stated that 
whatever procedures were utilized had not been helpful in improving their 
teaching performance. 

it ti ' <U i!J! 0nSOS ° f re « ardin g adequacy of the teacher preparation program 

ii o l f 8 ' - ' year produced the Allowing results. Approximately 

one out ot five indicated their confidence diminished during the first year 

° f flV ° indicated the concepts taught in their preparation course 
ZZ ■ C “" S1St0nt Wlth real life situations they encountered in the class- 

room. furthermore , more than one-half of the teachers indicated they were 
not given adequate assistance by their college or university in making the 
transition from the preparation program into classroom teaching. 

More than one-half of the teachers found themselves unprepared for the 
time requirement of their new job. Better than one-half found they had to 
spend too many after-school hours on school work. They became too bogged 
down with administrative paperwork and found too little time during the 
school day for planning teaching experiences. 

Jhe vast majority of AFYT indicated satisfaction with the way salary 
matters were handled locally. However, virtually the same majority felt the 
compensation for their services was inadequate. 

CONCLUSIONS OF THE STUDY 

lhc conclusions of this study are presented in a global nature. They 
arc not seen as being exhaustive, but illustrative of the types of concerns 
which may be extracted from the data without getting into rather minute 
degrees of specificity which are possible with these data. The data were 
considered in a collective manner with an effort made to draw across the 
iniormation to develop generalizable conclusions which might provide a sense 

ot direction to all agencies involved in the improvement of the educational 
process in Alabama. 

1. The first year teacher in Alabama as profiled by the several 
personal and demographic variables are rather homogeneous. The limited 
participation of males, particular minority group males, and non-native Ala- 
. n ans m the beginning teaching group in the State are two areas which may 

AFYT w Tuf i ntl ° n : j Additionally, the finding that only 12 percent of the 
A Yr were Black provides a basis for some concern when compared to the total 
Black teaching force in Alabama. 

p.r-.tiou n° Cd ° f th ° r FVT f ° r transitiona l support from pre-servic? pre- 
l.ru ,on to lnscrvicc performance as documented in the review of literature 

stanUaiod in ^ 1 V heir si 8 nifiaan t 1972 resolutions has been sub- 

ccs’ V 11S dy ’ Concerns reflected by AFYT relative to key pro- 
comn, unicat nn S ° r * enta p on ; “-service development, principal and teacher 

direct lv If evaluatlon of performance among others illustrate most 
rictly the felt needs for such assistance. 
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3. The size of institution from which the AFYT received his dev roe 
appears to be a significant variable with respect to the concerns reflects 1 
in their altitudinal responses. The data deserves consideratio" v/rti 

^ ^ s r;^ is 

4 Size of school system seems to be an especially significant v ..ri 
able with respect to concerns and attitudes reflected by the AFYT mi ti 

the 'nrocess ti0nal eX P erience - ^ller systems^ to be abTto iL^nSzc 

larger schoolSystems 16 "* h 35 ** d ° 6S " 0t ^ t0 be roflocted in the 

a . 5 ' C ° ncerns expressed by AFYT relative to the availability of and 

quacy of instructional materials appropriate to the needs of their i 

need 1 of ^ C °" ClUSi °" this "upjorf a^wa^S 

a per pupil basis may possibly have 

„ 6 ‘ , Th ® ^i™ibed number of AFYT (N=8) who planned to return to full- 
time graduate study, as reflected in this study, is a comforting fin Hr, • 

lg * ° f , the alread y noticeable career pattern apparently generated by the" 
tightened employment market of remaining in schoo? through the master's 
degree before gaming actual teaching experience. Apparently the nro 
fessionally commited AFYT, surveyed in this study, was not looking for =, 
graduate school escape route as has been feared by some. g 

Vision andSupport ' servicesSndSesources g KtSTSE^tV.T 
cation and Institutions of Higher Education to the ?«.? Nation „ " 

abiliti M Across Systems a5sessment -sis which 

J' Thc AFYT res P° nses toward making teaching a career after havim. 

number of Significant Slngl6 m ° St influential dimension as determined by the 
numoer of significant occurrences within the factor structure The 

pre-intentions toward making teaching a career was a sSnm *5 mansions 
on five of the attitudinal fartn-rc- mi r u S 1 Significant discriminant 

the above five factors plus four additional attitudinal factors —rc-ich" 1 °" 
Procedure S COmmUniCatd0n ’ "««— »-e„. TeachertlCSn 

•^ssjsts 
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upon an analysis of pre- intentions and post-intentions, the experiences 
encountered during the first year discriminated very significantly. Ac- 
eorduig to the data m this study, the influence of the first year of 

ti'nn ' '«r a l >P * arS haVC a " impact on the AFYT for which teacher prepara- 
tion .institutions have no substitute. * y 

of the"stLT«’ S ^ °i AFYT alS0 indiCate their SU PP° rt for the action 
Th .i S ih * Board of Education m implementing the AFYT pilot programs. 

. they show a high degree of professional concern. Additionally the 
apparent importance of professional intentions as reflected in these data 
rein orces the significance which would be placed upon admission and re- 
ntion procedures in preparation programs which tend to guard against the 
presence of uncommitted teachers in Alabama classrooms. 

i>. Attitudinal responses of AFYT to the factors which addressed the 

miins^o 1° ^ rc P aratlon Provide a basis for the conclusion that much re- 
mains to be done m pre-service preparation effort through improved field- 
based experiences which focus directly upon such key concepts as the dis- 
advantaged learner classroom management, discipline, and individualization 
. J nstruction. The feelings reflected by a number of AFYT that their 
education programs had not prepared them for the "reality of the classroom 
•• they found it must be considered by those who strive for excellence in 
r.®‘! !; hcr Preparation . The presence of these attitudes from a group of pro- 
visionally committed AFYT reinforces the need for study of an extended 
internship approach with meaningful continuing professional support as a 
part of the transition process into the profession of teaching. 

RECOMMENDATIONS 

| C0 °E tlVe efforts should be made to provide coordinated support 
wh , ^ ^ Ub ’ tcacher Preparation institution and local school systems 

hi eh would become an integral part of the system’s ongoing inservice 
program. 

2. The State Board of Education and the Alabama State Department of 

I ' t | 1 i ° n > i ould continue efforts to support the preparation and credenti- 

Of the cnt™nr* S WhlC ! inClUde ex * ended internships as a significant part 
the entrance procedures into the teaching profession. 

to find w!!! ^ ab ! m t- State De P ar tment of Education should continue efforts 
l y utilize its management information systems to generate more 

isSnit'p'S,: °" ,,io " ,or *~«s» — . ss 

is rofin i ° f ^ a P ltalizin 8 on th e highly professional commitment of AFYT 
should hr ? 7 ! heS ! dEta Sh0Uld be cons i dere d. Particular attention 
progrun adm . lsslon and retention aspects of the preparation 

Uve l 1C u laborat °ry experiences which would assist the prospec- 

tcacher nr / ear t teaCh ° r in makin 2 a decision regarding his remaining in a 
acher preparation program should be provided. * 

A ^ orrclatlonal study of teacher performance should be made to 
tc r r relationshi P between AFYT attitudes and their respective 
caching performance. For example, it would be valuable to find out if the 
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teachers who reflect the most favorable attitudes were the best teachers, 
worst teachers, or neither. 

6. The Alabama State Department of Education should utilize the 
Institute Record for longitudinal follow-up studies to determine which AEYT 
remain in teaching and to determine if time and experiences significantly 
alter their perceptions. 
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